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Program Philosophy & Practices 
 

1. Philosophy 

      Values     

  Play as the primary means for children to construct knowledge 

       Children’s freedom to express their human emotions safely 

        Nurturing caregivers as active partners in children’s play 

 

   Children’s freedom of autonomy and self-determination 

          Developmentally-appropriate, child-driven curriculum 

            Safe, healthy and nurturing learning environments 

 

             Social, emotional, physical, intellectual development 

              Children’s freedom of movement and creativity 

               Family involvement in all program operations 

  

                            Diversity and uniqueness of each participant 

                                       Benefits of substantial daily outdoor time 

                                      Children as active decision-makers 

                                          Inclusion of every child 

              

 

        Beliefs  

 

Every child and family is welcome and included. Children’s unique temperaments, 

personalities, abilities, preferences, needs and specialized adaptive services must be 

considered to ensure positive developmental experiences. 

 

Each participant is welcomed and valued as they are and encouraged to be an active 

member of the GE community.  

 

All participants follow these GE philosophy & practices in the lab classrooms to 

promote a shared school community culture with consistent routines and child care best 

practices - A place where everyone should feel comfortable and welcome! 
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2. Program Practices 
These are key concepts and practices that we believe will make a significant difference for 

children’s developmental progress and stability.  They are based on child development 

theories, particularly Attachment Theory, guidelines of the National Association for the 

Education of Young Children’s Code of Ethical Conduct, The Oregon Child Care Division 

rules, Oregon Department of Education standards, Oregon Quality Rating Improvement 

Guidelines, our program mission, values and beliefs. 

 

Be prepared! GE is like an “immersion” course in Early Childhood Education! 

 

GE practices, policies and procedures may be new and challenging to 

remember, so GE teachers will help guide participants.  

 

 Every family’s traditions, culture and backgrounds are valued. We want to 

know about you, your child, your family and things that are important to you. 

 We respect and honor that families may do things differently at home than 

we must do while at GE due to policy or regulations.   

 We hope families learn from and try GE practices outside the center.  

 Please ask questions and share with us. Your input makes the program 

stronger and better!! Your opinion matters. 

 

 

 
 

The words we use & how we use them affects the quality of children’s development. 

 

3. Language Intentionality              
Intentional, specific language use is at the heart of everything we do at GE.  It is the key 

element of our curriculum for both young children and high schoolers. 

 

Descriptive language:  

This means that participants help children learn by giving them information through 

speaking aloud.  For example, if you see a child pushing a truck, you can say “You’ve got the 

yellow truck with big, black wheels. It’s rolling over the bumpy carpet.”  This provides 
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information to the child to expand their knowledge (colors -yellow/black, name of a vehicle -

truck, and descriptive attributes -big, bumpy). 

 

Reading aloud:  

This is one of the easiest and most important literacy activities that can be done with young 

children. Participants can read books, signs, and or any printed material to children. Vary 

voice to entice & keep children’s interest.  This helps them see the connection between print, 

language and communication. 

 

Music: Songs, finger plays, cds and other recorded music help children’s brains gather and 

store knowledge. GE teachers use these activities daily with children.  Please join in and share 

special songs from your family and cultural traditions.  

 

4.  First names ONLY 
  

We recognize and respect that some families use special names or labels for their child.  

Please save those for outside GE so while at the center, children hear a consistent way 

to identify themselves as well as other participants including teachers and peers. 

 

Everyone, including children, students, parents, and teachers are called by their first names 

in the center. Here are some specific reasons: 

- Easier for children to learn and repeat in conversation (like “Mary” instead of “Mrs. So    

  and so” (language acquisition/mastery scaffolding) 

- Respects everyone equally (Social-emotional development) 

- Eliminates labels (like good boy, big boy, big kid, etc…)  

 

Nicknames/petnames are not used by adults and student helpers at GE. Here are some 

specific reasons:  

- Children learn the name that they will use for their school years (early literacy). 

- Words that label people can cause emotional discomfort and conflict.  

- Children learn how to use other’s names in a neutral and respectful manner (Interpersonal 

relationships and respect). 

          

5. Just the “facts” instead of labels                                   

   

What we say impacts children emotionally. At GE, we use statements and objective 

information that help children to focus on relationships and personal actions rather than who 

they are, what they look like, or another’s opinion of their value as a person.    

 



 5 

Children are valued even when they are struggling with the negative behaviors 

that are normal and expected through Early Childhood years. 

 

These are essential building blocks for intellectual and social skills that will be crucial as 

children progress through their education. 

 

What is a label? 

   A label is a word that puts a value or attribute onto someone or something. 

 

Why avoid it? 

   Labeling children can affect their self-concept AND how they view others.   

   Promotes tolerance and acceptance of self and others’ diversity. 

 

Even supposed “nice” or positive labels can cause problems.  Young children do not benefit 

by being compared to or singled out from their classmates.  It promotes competition for 

resources, does not promote acceptance, and separates people into desirable/undesirable 

categories (good versus bad, cute versus “not” cute, etc…).    

 

People’s behavior is not “always” good, cute, quiet, pretty, bad or naughty. Everyone has 

moments of positive and negative behaviors. Again, these words convey judgment about a 

person based on someone else’s opinion. It affects children’s healthy self-acceptance and 

ability to value others just as they are. How we act will change moment by moment. Children 

will learn how to cooperate with others respectfully simply by watching how the adults in 

their lives treat each other and behave toward them. That’s the impact of adults modeling to 

children.   

 

Children can feel “compared” to others if they hear statements like these:   

“Sarah is so pretty in her pink dress!”  

“Scott is the cutest baby here. He’s my favorite.” 

“Colby is always so good.”  

“She is such a quiet child” 

 

Children may wonder…“If that child is so (cute, or good, etc…), what about me?” 
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Examples:       "Robert, I see some red paint on your shirt.   (Just the facts) 
Would you like to change it or leave it on?”   (Child makes decision.) 

instead of 
“ You’re such a mess. You can’t paint any more right now. 

We’re going to have to change that dirty shirt.” 
(Judgment – labels child a “mess” and child has no choice or opinion.) 

***** 
      

“Are you having a fun?” (Objective- Honors child’s opinion) 
instead of  

“Are you being a good boy/girl?”  
(Subjective -Value judgment about the person)  

***** 
“John, there are 10 blocks, some for both you and Scott.”  

(Factual and developmentally-appropriate.) 
instead of 

“Stop being mean to Scott and share the blocks.”  
(Shaming and not developmentally-appropriate. Sharing is a later-developing skill.) 

 
  

6. Encouragement       
GE uses language that encourages children rather than praises them.  This is to promote 

children’s healthy social-emotional & intellectual development. 

 

What’s the difference? 

 

 Encouragement supports children’s (internal) growth and development by helping them 

try new things, consider new information, build relationships, and trust in themselves. 

Encouragement promotes children’s own analysis, problem-solving, reflection.  It allows 

a child to be free from imposed opinions of the child, their work, or behavior. 

 

 Encouragement uses concrete examples of things the child can see, feel, and know to 

help them take next steps for growth or challenge.  

 

Example: “I see that you’ve stacked 4 blocks.  Oh! You got one more on top. 

You did it all by yourself. Now, there are 5 blocks.” 

(Notice that there’s no judgment, just observation.) 

 

 Encouraging statements are varied, thoughtful, and specific to the particular child. They 

are OPEN-ENDED (more than a one-word response), expanding the child’s vocabulary, 

and inviting the child to interact and reflect. Example: “You used a towel to wipe up 

your spill. That helps keep the floor dry. Thank you.” 

 
 Praise is judgment from outside (external) the child’s own experience.  It can cause 

children to base their self-worth on the opinion of another person, impacting their own 
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self-esteem, motivation and abilities.  It doesn’t help children evaluate their own 

behavior, accomplishments, creativity or take ownership of them.  

 
 Praise can cause children to behave in certain ways ONLY to get desired attention (or 

reward). This is not typically sustained when the praise or goody goes away.    Praise 

and reward are coupled with the opposite – shame and punishment - when the child’s 

behavior is not seen as praise or reward worthy. GE positive guidance philosophy 

builds children’s skills without these methods.      

  

 

      
7. Eliminate use of “Good Job”    
“Good Job” and similar praise phrases are subjective, abstract, rote (repeated over and over), 

without specific value to promote a child’s literacy, concrete understanding, and make their 

own determinations.  It is a CLOSED statement meaning it does not invite interaction between 

child and caregiver. It does not help a child begin to critically examine situations or actions.   

 

 

Example 

A child is painting a picture. The child says, “See?” 

    

 You can respond with a smile to honor the child’s invitation. 

 You can say, “I see” then wait to see how the child responds. 

 You can describe what you see- “I see 3 colors on your paper.” 

 You could invite dialogue:  “I’d like to know more about your picture!” 

 

 

It’s the child’s opinion and experience that matters most.  

That’s how they’re motivated to learn, challenge themselves, and gain understanding. 

 

 

8.  Use respectful, neutral language 
This is a strategy we use to benefit children’s self-concept and eliminate detrimental labels. 

We help children normalize body processes and feel good about being at GE by using 

positive, concrete language.  Negative words like stinky, bad, dirty, naughty, nasty, etc… are 

replaced with neutral, respectful language that gives information to children.  
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Examples  

“I’m ready to help you get a new diaper.” (Gives neutral information)  

instead of  

“Ohhh, you’re stinky. You need to get changed.” (Labels child “stinky”) 

 
“Here’s a soft tissue to wipe your nose.” (Gives neutral information) 

instead of  

“Your nose is dirty. You need a tissue.” (Labels child’s nose) 

 

9. Use words that affirm children’s feelings                       

 

This strategy supports social-emotional wellness plus build children’s vocabulary and 

knowledge.  Use language that validates children’s feelings and helps them learn to recognize 

the full range of human emotions, not just the happy ones.  

 

 Feelings, positive and negative, are how our bodies and minds work. It’s a normal, 

expected and biological process.  It is guaranteed that children, like all people, will 

experience stress and anxiety. What is important to children’s well being and 

development is how others react to their stress. 

  

 
 

 

When children cry or express strong negative emotion, they are not “fine” - They are 

experiencing emotions that take time to resolve back to a normal state.  If children are told 

that they’re “OK” when their emotions tell them otherwise, they can distrust their own 

intuition and us. It discounts their feelings and doesn’t offer acceptance or true comfort. It 

tells children to “stop feeling” instead of building coping & calming skills.   

    

Assure them you’ll try to help them feel better.  Within a short time, they probably will. This 

shows that they can trust you to help them and that you understand.   
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Examples 

 A parent says “Good bye” to their child and leaves. The child begins crying, so the 

teacher says “I hear you crying. I wonder if you’re feeling sad because daddy left. I’ll 

stay with you until you feel better, Tyler.”   

 

 You hear an infant crying but you’re not able to reach her immediately since you’re 

doing something else. You can say, “I hear you, Kelly.   I’ll be right over to help you.” 

      

  

10. Sing, hum, or talk softly with children                
No one likes to be told to “Shut up” yet that’s essentially what “Shhhhh” means.  At GE, 

children are comforted and guided without “shushing” or trying to coerce them to stop 

making sounds and be quiet.  Remember that young children are emotional beings.  They will 

learn from words we use patiently with them. They can’t learn if their feelings are shut down 

and their communication efforts silenced. 

 
 

 

Examples 

 A toddler is shouting loudly at his parent while holding out a book. The parent says 

“I see that you’re very excited about this book and would like me to read it to you.” 

There’s no need to correct his shouting with a negative statement like “Shhh. Stop 

shouting.”  He will notice that the parent has responded to his need and that the 

parent has calmly given him some words to try out next time. He will learn by the 

parent’s respectful and positive example. 

 

 An infant is crying, ready to have a bottle. The caregiver tells the child “I’m going to 

pick you up, Aidan. I’ll sing to you while your bottle warms.” Within a few 

moments, the child is comforted respectfully. This works without any attempts to 

coerce the infant to ignore his feelings or needs by shushing. 

 

 

11. Our Body Language 
We convey non-verbal “information” to children with our bodies, just as they do to us.  

Some adults may remember “the look” of anger, disappointment, or other negatives from 

early caregivers. These experiences get hard-wired in our brains and affect the way we 

view/interact with the world for the rest of our lives. Our goal is to help young children have 

experiences that support positive self-concepts and relationships with others. 
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 It’s an important practice to ensure that adults communicate respectfully with 

children non-verbally as well. It is an equally important form of “intentional” 

language that we use at GE.  

 Facial expressions should convey genuine feelings but use caution so that children 

are not intimidated or negatively impacted by our body language.  

 Our physical movements around the environment or toward the children should 

seek to calm, comfort, and promote positive energy.  

 

 

12. Respond to children’s verbal & non-verbal communication 
 

Use language to demonstrate your understanding of children’s needs and feelings that they 

show you through their body language and expressions.   

     

Examples 

 A preschooler falls down in the classroom. You see that she receives a minor scrape on 

her leg. Her face makes a sad expression.  She looks at you for guidance. You can say, 

“I see you scraped your leg, Cara. I wonder if you’d like some help?”  She looks 

relieved and says, “Yes,” so you encourage her to wash off her scrape to build her self-

care skills and invite her to talk about what happened. Shortly, she is actively playing 

again. 

 

 An infant is upset and trying to wiggle out of a chair. You say, “Looks like you want to 

move out of that chair, Sam. I’ll help your body out so you can move freely on the 

floor.” 

   

 

 

 

 
 

13. What about apologies or expecting children to speak aloud?  
 

For healthy development, children need to decide when and if they want to speak and what 

they want to say. Guidance used in GE must match children’s developmental abilities and be 

consistent with child development theory, program philosophy, and children’s temperament.  
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Apologies:  

Empathy, or the lack of it, has its roots in early childhood but is not well developed until 

around age 8 or later.  GE aged children still have years to grow before they are capable of 

meaningful apologies.   

 

Apologies can be modeled by adults for children but not asked of children. They will learn 

sufficiently merely by watching adults or older children exchange apologies naturally and 
without pressure. Again, it’s the power of example rather than attempts to control the child 

that hold long-term benefit. 

 

Insisting that children apologize for actions that are typical for their stage of development can 

be shaming, confusing to them, promote increased frustration and rote responses. Other 

complications, such as learning to hide, lie, or manipulate can result, as children get older. 

Children learn how to avoid “getting caught” to prevent receiving punishment or consequence.   

 

Children are powerless when apologies or coerced behavior is forced upon them. No one likes 

to feel powerless. It can affect a child’s ability to develop healthy, contributing relationships 

with other people and their world.   

 
 Apologies are important, but only when and if delivered freely and with a solid 

understanding.  Children cannot be held accountable until they are ABLE to understand 

what that means – Think “8+” not age 2, 3, or even 5.  

 

 That doesn’t mean we let children have a free-for-all. It means caregivers guide children 

proactively and promote situations that they can navigate with increasing 

independence, skill, and meaning as they mature.  

   

 

Scenario 

Scott is 4 years old and has been told to say, “sorry” each time he hurts someone at home.  

He now goes through the classroom hitting children randomly, saying “sorry” without pause 

or feeling. He cannot connect his actions with the words.  His use of apologies has not 

eliminated hitting behavior. It makes it worse since all he can understand is that if you hit, 

you say “sorry” and then do it again.  

 

Instead at GE: 

At GE, the teacher would simply remain in close proximity to prevent Scott from 

hitting his classmates. If he did manage to hit, the teacher can assist the child who 

has been hit to support their sense of safety, and also help Scott find a safer 

activity. The teacher will use descriptive language to help children know what 

activities they CAN do (instead of hitting). The teacher can acknowledge the 

frustrated feelings each child has and offer alternatives. 
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Insisting or telling children to speak aloud:  When a child feels safe and ready, they will freely 

converse without insistence.  Children can feel frightened or powerless when they are pressured 

into speaking.  Here, children are supported and invited to speak IF they choose. Genuine 

conversation and a consistent relationship with the caregiver is usually all it takes to build trust 

and spark the child’s interest in communication.  

 

 Children will learn how to treat others respectfully and typical social greetings or 

manners from watching the families, teachers, and students communicate.  This 

behavior is “caught” from positive modeling not “taught” by force/pressure of having 

an adult tell the child to do so.  

 

 

Scenario 

A parent arrives at the center. They tell their child to “Say hello to Mary!” The child looks 

uncomfortable and does not comply. The parent continues to tell the child to repeat the greeting 

until the child starts to act out.  This situation does not meet the parent or child’s desired 

outcome.   

Instead, we’d do this: 

The parent can say “Hello Mary. Paul is coming to play with you today.” Mary offers a 

“hello” to the child -Paul. Usually the child will respond with a smile, even a greeting back if 

they are able. No pressure, just a subtle invitation to communicate can make all the 

difference for children’s cooperation. 

 

 

 

 
The words & actions we use to guide affect the quality of children’s learning. 

 

14. The adults are responsible  
It’s the caregiver’s job to protect, guide and engage children. The expectation that children can 

understand and conform to complex adult rules consistently is unrealistic in early childhood.  

Children can and will be successful in situations where they have developed competence. They 
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need support, not ridicule, as they take risks to try out their ideas, practice their skills, exert 

their influence on the world, experience genuine emotions, and feel accepted by their 

community.  

 

Classrooms offer a unique place in which children can learn about respect, social relationships, 

and living with others.  Caregivers must always keep their eyes on children and their ears open 

to possible difficulty.  Young children respond to their world with entire body and full emotion. 

This is why biting, hitting, pulling, pushing, shoving, pinching and strong feelings are part and 

parcel of daily experiences.  It’s impossible to anticipate every action but loving guidance, 

proactive planning, and quick responses are basic strategies to help young people be together 

safely. 

        

 

15. Let children know what they CAN do   
Guidance and discipline are to maintain safety, promote learning, and to help children build self-

management.  Children will learn what they can or cannot do with respectful support and their 

own trial and error. Our language is a key component of positive guidance and child 

development activities.   

 

Helping children understand their options will eliminate negatives words like no, don’t, stop or 

the phrase “That’s not O.K.”  Adding “please” does not make these words positive or helpful.  

They are over-used and rote.  Children learn to ignore them quickly. They distract children from 

learning desired behaviors by focusing their attention and energy away toward negative actions.   

 

 Curiosity and exploration are natural drives that power children's learning.   

Caregivers must be proactive and plan the environment to remove potential dangers or 

temptations.  Have things that children CAN touch and use within reach. Items that 

children can't use should be out of sight and mind.   

 

 

 
 

 

 

   

Examples:                                  Sarah is stepping on the toys. 
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The parent says, “Sarah, let’s walk around the toys.” 

Sarah now knows what TO do rather than what NOT to do. 

It’s easier for Sarah to remember… “Walk around the toys.” 

instead of 

The parent says, “Please don’t step on toys.” 

All Sarah hears is “step on toys.” 

Young children can have difficulty remembering 

all the parts of the direction. 

What will she likely do? Continue to step on toys. 

 

 

“You can scoop sand with the shovel” 

(Focuses on what to do -scoop) 

instead of 

“Please don’t chew on the shovel.” 

(Focuses on what NOT to do - “chew” 

which is exactly opposite of the desired behavior) 

 

 

16. Proactive guidance  

 
Caregivers should anticipate and alleviate conflicts before they start so they can be ready to 

support children.  Children do need to practice negotiation and problem-solving without 

caregivers taking over situations but must be in close proximity to assist if necessary and to 

ensure physical/emotional safety of the children as they learn important social skills.  

 
 

Example: Jeremy and Ashley are sitting near each other on the floor.  He looks upset because 

she won't let him touch the blocks that she is playing with.  Before Jeremy can retaliate, the 

caregiver must be: proactive (act in advance of a problem) instead of reactive (respond only 

after a problem has occurred) 

 

The caregiver says, "Jeremy, I see that Ashley is using those blocks and you’d like to play 

too.  Let's go together to find some for you to use." Jeremy is quickly redirected away from 

a conflict with Ashley and his needs are met too. 

 

17. Keep guidance appropriate for child’s needs & development 
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 An infant may need to be moved away from another infant as a guidance tool to keep 

them from pulling away toys from another child.  The adult says “Emmy, I’m going to 

move your body next to the mirror so both of you have enough room to play.” 

 

 A preschooler may need the chance to talk if after he has tried to take a toy from another 

and you have intervened to help solve this dilemma. Adult says, “Adolfo, I see that 

Angel is playing with the bear and he’s not finished yet.  It looks like you want to play 

too.  What could you say to Angel if you want to use it next?” 

 
 A toddler is repeatedly climbing on the table. The teacher says “Robbie, I see you want 

to move your body by climbing.  We have climbers outside. Put your feet down on the 

floor so we can walk outside to the playground where you can climb safely.” 

18. Offer children meaningful choices   
Allow children to make choices to build their critical thinking skills and confidence.  

 

Example: Shirley is tired and seems to be thirsty after some vigorous outdoor play.  The 

caregiver can support Shirley's self-care and body awareness by offering choices. "I wonder 

if you are thirsty?  A drink may help make you feel better.  Shirley, would you like juice or 

water?  You can choose a cup and pour some water to drink."  Responding to these choices 

can help empower the child to communicate her physical needs and preferences. 

 

19. Allow children to practice solving problems safely 

 
Children need opportunities to practice and experience successful conflict resolution. They 

cannot benefit from caregivers solving all their problems for them. The caregiver’s role is to 

support children’s own efforts and facilitate their learning experiences. 

 

 If a child removes his coat while playing outside, saying he’s hot - the caregiver will let 

him do so, even if they suspect he will soon be cold. If the child gets cold, it won’t take 

long before he puts his coat back on. Children must have experiences to learn how it 

feels on their body when they are cold and to determine solutions. The caregiver 

monitors and only intervenes if a serious safety issue arises.    
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 Children will put on their clothes/shoes incorrectly. If they are comfortable, that’s their 

choice. Caregivers should not “fix” them unless the child desires some assistance. We 

take away their pride in their own accomplishments when we redo things that they 

have already attempted.  They will learn the “correct” way later when their own 

development allows. 

 

Remember, these children are too young to manage their impulse control consistently or 

delay their own gratification for significant periods of time.  Adult are responsible to 

maintain safety and supervision, not children.  Teachers allow children to solve 

challenges where risk is low and chances for success are high! 

   

   
 

IMPORTANT –Negative behavior toward children is prohibited at GE.  

This includes, but not limited to, threats, coercion, manipulation, bribes, rewards,  

sharp tone of voice, physical harm or roughness, and shaming or demeaning language.  

These behaviors are in violation of state law, program policy and ethical code of conduct. 

 

     

20. Children’s classrooms 
Our classrooms are designed for children’s comfort, safety, effective guidance, and success. 

This is why we have policies about what to wear in the classroom, what to bring into the 

room, and how to communicate in front of the children. 

 

Adults on duty: By state law, children need to be in sight and sound at all times. Importantly, 

for most children, that means also within reach of a parent until the teacher has assumed duty 

for care.   

 

Photos: The classrooms are the children’s space, so it is important that they see themselves 

reflected there.  Their photos and names should be visible to promote a sense of belonging to 

the group and ownership of the space. 
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Artwork and Names: Their work should be displayed. Newberg School District elementary 

classes will use the D’Nealian lettering style. We expose children now so that they will not 

have to “re-learn” their alphabet. Research shows that learning something correctly the first 

time is ideal. Relearning takes a significant amount of time, energy, and frustration.  Artwork 

is labeled with their name/date in D’Nealian lettering style on the reverse side or posted next 

to their work so creations are not defaced.  

 

Children produce their own original work rather than following adult-designed models or 

examples. 

 

Toys/equipment: There is no right or wrong way to use toys, materials, and supplies as long 

as safety is maintained. Children are free to explore and try out their own ideas.  Caregivers 

follow children’s lead during interactive play.  

 

Noise: Children’s classrooms may be loud and busy. In all cases, someone listening in should 

hear language, conversation, and sounds of children engaged in play and activities. Children 

may practice using their voices in many ways. They may shout, cry, laugh, it’s all fine. They 

do not need to go outside to enjoy making sounds. Teachers will help children learn socially 

acceptable ways of being together through modeling and engagement. 

 

Bare feet: Children are free to have their socks and shoes off anywhere on site, including the 

playground, rain or shine. Why? To allow for their own comfort and experience different 

textures/conditions.  It’s the same as letting them make choices about coats and clothing.  

Teachers monitor for safety and guide as needed. 

 

               
 

21. Meet children's individual needs 

 
Why? Children are unique individuals. They learn and grow best when their particular 

personalities and preferences are taken into consideration as much as possible. 

  

Examples:  

       Tara can choose if she’s interested to join at snack time. She does not have to 

           eat or come to the table just because other children are hungry at a given time.     

        Shelly wants to keep her shoes and socks off.  She says, “It feels better that 

           way.”  There’s no rule at GE that she must wear them even for outside play.   

       Josh wants to carry his blanket around with him even outside. It can be cleaned.  
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22. Support children’s social behaviors  
Every child develops social skills and “manners” at a different pace. Also, every family has 

different rules and expectations about what is important. Families will pass on their values to 

their children through their family interactions while GE will share common behaviors that can 

include everyone fairly and without judgment. 

 

Let the child decide!!! 

Forcing children to say “Please” or “Thank you’” can take away motivation, cause 

embarrassment, and can work against instilling a genuine desire to speak 

courteously with others.  Our goal is to promote children’s natural acquirement of 

“pro-social” development and behaviors.  It takes time and caregiver example. 

Think age 8 or older again, not 1, 3, or even 6 years of age.  

 
At GE, we support children’s understanding of how to cooperate (get along with others), 

express appreciation (saying thank you), practicing informal rules such as mealtime courtesies 

(passing foods to each other, using only your own utensils) through the modeling of these 

behaviors by the caregivers.  Children are experts at observing and learning from the actions of 

others.  All processes that allow children to do things on their own may take longer, but in the 

end, the benefit is improved and lasting developmental outcomes. 

23. Time for a change of scenery          

Children are encouraged to give themselves space from difficult situations, to find ways to 

soothe themselves, or to get involved in more appropriate activities.  The goal is to keep 

children engaged “in” learning, not “out” of valuable opportunities.   

     

The child’s preferences and emotional state are always considered when balancing multiple 

needs in a child care setting.   

 Children need beneficial time for their minds and bodies to relax from stressful 

circumstances that affect their emotional balance.   

 Caregivers should watch for signs that children are feeling stressed and in need of 

support and then take appropriate proactive steps to assist. 

 

We believe that imposed "Time out" can be punitive, oppressive, does not have valid, lasting  

benefit or fit with our educational guidance philosophy.  
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24. Instead of rewards and external incentives 
 

GE supports children’s self-management skill development without judgment or pressure. 

Children are encouraged to build internal (intrinsic) motivation and personal pride in their  

accomplishments.  We use relationships, observation, assessment, and individualized planning 

as the format for supporting children’s learning.   

 

 Incentive or reward systems such as stickers, treats, behavior charts, or other external 

(extrinsic) incentives are not consistent with our philosophy of education.  Research does 

not support any lasting benefit from them.  

 

 

 

 

 

 

 

 

How we treat children’s bodies affects their sense of self and safety. 

 

 

25. Handle children's bodies with care & respect 
Adults tell children what is going to happen to their bodies in advance of taking action to 

provide a sense of safety and trust.   There may be occasions where an adult may gently touch a 

child to offer comfort/guidance without verbal communication but usually the child should be 

made aware of changes affecting their bodies verbally. 

 

Examples: 

 “Sabrina, I'm going to pick you up now so that I can help you to the diaper changing 

table.  We're going to get a new diaper for you."  

 “I’m going to help you choose a different chair. Someone is already in that chair.” 

 “Morgan, I’m going to wrap your blanket around you to help you rest.” 

 

 

 
 Lifting very young infants: Tell the child that you’re going to lift him/her, and then lift 

under the full body, supporting the head/neck/and lower body. 
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Lifting children: Always grasp them under their armpits  

along the trunk of the body in order to lift them safely. 

 
Children must not be lifted or moved by any other part of their 

 bodies such as shoulders, hands, wrists, arms, or by their clothing.  

This is DANGEROUS! 

 

26. Carrying children 
 

 Cradle young infants against your body, supporting their head.  

 Carry all other ages of children on your hip so they are facing your body.  

 

Why do we hold or carry children this way? 

To prevent injury and promote respect! 

 

 Holding children facing outward with your arms across their chest can cause 

compression and discomfort for the child’s body.  

 Lifting children by body parts could cause injury or pain 

 Lifting children by clothing could cause them to be dropped/injured. 

 Eye contact is critical to healthy care giving and responsive communication. These 

positions promote this between caregiver and child. 

         

        
27. Lift children up to eye-level ONLY 

To prevent shaken baby syndrome or other injuries, children may not be 

intentionally jostled, tossed, thrown or held up over our eye level/heads even during 

play.  Injuries can result from even minor impact on little bodies. 

 

28. Use touch positively 

       Physical contact is done with the child’s permission/knowledge and is always gentle  

       and respectful.  This helps children learn how to keep their bodies safe. For example,    

       tickling is not a form of play used at GE as it can cause physical discomfort or anxiety   

       for some children.  Children can be cuddled, hugged, and provided generous physical  

       affection as long as they want to be touched.  
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29. Be with the children at their eye-level       

    
 Bend down to talk with them.   

 Sit NEXT to them on the floor.  

 Make eye contact and appropriate facial expressions to help them learn about the 

world through language and feelings.   

 

If children are on the floor or the ground, so are caregivers or adults. Caregivers must always 

be in close proximity to children.  We have one adult chair in each room as required by state 

law but use it sparingly or for visitors who may not be able to be on the floor for extended 

periods of time. 

 

For safety, walking around in classrooms is minimal and as necessary for routine care giving 

needs such as diapering or other classroom management needs. This is especially important in 

the infant and toddler classrooms.  

 
Rocking or holding infants is done while seated on the floor. Why? 

So that other children are in reach and adult’s body sizes are not so imposing to children. Our 

bodies are massive compared to children, especially when standing. When we sit, we reduce the 

impact our size has on children’s security and comfort.  To model personal safety and body 

awareness, children sit next to adults rather than in caregiver’s laps.  

 

30. “Rightness of fit”   
 

This is a term used in Early Childhood Education that can help define if GE is the right place 

for each person, child, family, teacher, or high school student.  Participants come with 

unique development, background, temperament, goals and needs. GE strives to strike a 

balance so everyone can flourish together.  

 

 - Some benefits of a good “fit” - 

Helps build strong relationships, bonding & attachment 

Reduces conflict and stress 

Promotes a healthy community for everyone, especially children 

Enhances high school student learning through adult example 

 

 Everyone is welcome at GE.  We realize that GE might not fit all circumstances. If 

you need assistance or referral, please ask. We want to see every family connected to 

a quality Early Childhood Education program that meets their unique needs best. 
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31. Ask Us!    

 
You are welcome to speak to your child’s teacher or the Director if you have questions about 

any of these topics or general child development. As a High School Lab Classroom, we are here 

to help promote quality and best practices in early childhood education where children can 

thrive to their full potential.    We’re glad that you’re here! 

 

 

 

      
 

 

 


