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Great Expectations 
Program Philosophy and Practices 

 
Program Philosophy 

 
We value:  

 
• developmentally-appropriate/child interest-driven curriculum; 
• children’s freedom to express their human emotions safely; 
• children’s freedom to autonomy & self-determination; 
• social, emotional, physical, intellectual development; 
• safe, healthy & nurturing learning environments; 
• the many joys & benefits of daily outdoor time; 
• caregivers as active partners in children’s play; 
• the diversity & uniqueness of each participant; 
• children’s freedom of movement & creativity; 
• shared decision-making with children; 
• family involvement & partnership; 
• skilled educators & caregivers.  

 
We believe that: 
 

• children’s individual temperaments, personalities, abilities, and needs 
must be honored at all times to ensure positive early childhood 
educational experiences in our center;   

 
•  it’s crucial that every participant follow GE philosophy and practices 

while on site in order to ensure program integrity and consistency.  
We rely on this cooperation so that everyone can feel secure in a 
predictable, cooperative pattern of communication and behavior; 

 
• participants should be welcomed, valued, engaged, and comfortable 

while at Great Expectations.  Everyone has something to contribute. 
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Program Practices 
 

The following are key concepts and practices that we believe will make a 
significant difference for children’s physical, social, emotional, and cognitive 
progress.  They are linked to curriculum and development goals. 

 
Some of these behavior and communication practices may be unfamiliar to 
you.  Please know that teachers will instruct and assist you with these 
strategies so it may feel like you’ve joined an “immersion” course when you 
are new to the program.  If you receive direction instruction or reminders, 
it’s meant to help your learning process for this program. It’s also to help all 
of us maintain regulations and standards for children’s safety and benefit.   
 
We realize and respect that people may do things differently in their own 
homes and families.  We do hope that you find value in the practices that we 
promote and try them outside of GE. However, it is only while you are on site 
that following practices are necessary.  Please ask questions and share your 
input. It is greatly valued and we want to know your ideas.  
 

Use first names ONLY 
 
Children, students, and teachers are called by their first names only in the 
center.  This is an important practice that eliminates potentially hurtful 
labels and helps to keep the environment equitable and comfortable.  
 
We understand that at home some families may have nicknames or petnames 
for their child. However, some of those words could be labels that can make 
people feel uncomfortable. We want to reinforce the child’s awareness of 
the name that they will use into their continuing school years. 
 
Scenario:  A parent arrives to the center and asks the student in the 
classroom playing with the children “How’s my little monster girl doing 
today?” Students have been instructed that children are shown respect by 
only using their first name, so this interaction would not be appropriate for 
early childhood education standards. This behavior can confuse and 
undermine student learning of important ECE concepts. It can also cause  
the children present to feel distress at being identified in negative or 
different terms from their peers.   
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Instead, the parent can ask the student, “How is Michelle doing today?” 
Better yet, the parent can direct the question to their child and perhaps the 
student will assist the child to respond. “How are you doing, Michelle?” The 
student could see that Michelle is smiling and reply, “Michelle has been busy 
with the blocks. I see that she is smiling to let us know that she’s enjoying 
herself.” 
 

Use language to promote literacy & expand children’s knowledge 
 

Participants in the classroom have an important job – to help children know 
about the world. One of the key ways this is done in early childhood 
programs is through language use. Teachers and High School students are 
instructed to use “descriptive” language in their interactions with children.  
 
Example: A student is with a child in the toddler room. A child reaches for a 
book. The student says, “You found the book with the picture of the brown 
puppy!” The child shows interest, so the student can extend the child’s 
learning by reading the book aloud, using new words that help the child make 
meaning and connections. The child has learned the word “brown”, so maybe 
the next “brown” thing they see, they will say “brown” to help describe it. 
 
Using descriptive language simply means that you can help children learn by 
giving them lots of information about things that you know with words. When 
you see a child pushing a truck, you can say, “You’ve got the yellow truck with 
big, black wheels. It’s rolling over the bumpy carpet.” This can occur all the 
time. It doesn’t take special training, just the willingness to support 
children’s learning by speaking with them.  
 
Reading aloud to children is one of the most important literacy, intellectual, 
and social activities that can be done with children. Read books, signs, and 
printed material to children. Reading and talking always helps children learn. 
 
We love songs, music, and rhythm here. Please feel free to share your 
songs/fingerplays with children. Singing and music help children’s brains 
gather and store knowledge.  These are important literacy activities. 
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Respect children’s classroom ownership & their sense of belonging 
 

Our classrooms are designed for children’s comfort, safety, and success.  
By state law, children need to be in sight and sound at all times.  
 
The classrooms are the children’s space, so it is important that they see 
themselves reflected there.  Their photos and names should be visible. Their 
work should be displayed. Artwork is labeled with their name/date in 
D’Nealian lettering style on the reverse side so creations are not defaced.   
 
Newberg School District elementary classes will use the D’Nealian lettering 
style. We expose children now so that they will not have to “re-learn” their 
alphabet. Research shows that learning something correctly the first time is 
ideal. Relearning takes a significant amount of time, energy, and frustration. 

 
There is no right or wrong way to use toys, materials, and supplies as long as 
safety is maintained. Children are free to explore and try out their own 
ideas.  Caregivers follow the child’s lead, doing what they do, rather than 
forcing children to comply or create “models” for them to copy or mimic. 
  

Meet children's individual needs 
 

Examples: Tara can choose if she’s interested to join at snack time. She 
does not have to eat or come to the table just because other children are 
hungry at a given time. 
 
Shelly wants to keep her shoes and socks off all day long. She says, “It feels 
better that way”.  So, let her. There’s no rule that she must wear them here, 
even for outside play.  
 

Pay attention to children’s verbal & non-verbal communication cues 
 

Use language to demonstrate your understanding of their needs and feelings 
so the feel acknowledged and respected.  

 
Examples: A preschooler falls down in the classroom. You see that she 
receives a minor scrape on her leg. Her face makes a sad expression.  She 
looks at you for guidance. You can say, “ I see you scraped your leg, Cara. I 
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wonder if you’d like some help?”  She looks relieved and says, “Yes,” so you 
encourage her to wash off her scrape to build her self-care skills and invite 
her to talk about what happened. Shortly, she is actively playing again. 

 
You hear an infant crying but you’re not able to reach her immediately. You 
can say, “I hear you crying and you like some help. I’ll be right over, Kelly”. 

 
Honor children’s feelings by affirming, not discounting them 

 
Example: A parent says “Good bye” to their child and leaves. The child begins 
crying, so you can say, “I hear you crying. I wonder if you’re feeling sad right 
now because daddy had to go. I’ll stay with you until you feel better, Tyler.” 

 
We believe that when children cry or express strong emotion, they are NOT 
“fine” - they are experiencing emotions that they need time to understand.  
Feelings are just part of the normal process of how our bodies and minds 
work. If we tell children that they are “fine” or “OK” when their emotions 
tell them otherwise, we can cause them to distrust their own intuition.  
 
You can assure them that you’ll try to help them feel better and within a 
short time, they probably will. This will show them that they can trust you to 
help them and that you understand what they’re feeling. 
 

Sing, hum, or talk softly with children to soothe & communicate 
 

Making “Shhhhh”, “Chhhhhh” or similar sounds attempt to silence children’s 
efforts at communication rather than comfort them. Children may not feel 
valued if they are “told” or expected to be quiet or calm down, especially if 
they must express their feelings and needs through crying or talking at that 
moment.   Even if this is done with the best intention for comfort, it can be 
misunderstood or overused.  Children can be comforted without shushing. 

 
Handle children's bodies with care & respect 

 
Caregivers tell children what is happening to their bodies to provide a sense 
of safety and trust.  Example: “Sabrina, I'm going to pick you up now so that 
I can help you to the diaper changing table.  We're going to get a new diaper 
for you."  
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Lift or touch children gently & with their permission 
 

First, tell a child that you’re going to touch or move them before you do it. 
Then, lift children ONLY by facing the child and lifting them under their 
chest/underarm areas.  

 
With young infants, let them know you’re going to lift them, then lift under 
their bodies by supporting their head/neck and lower body by cradling them.  

 
For safety, children are NOT lifted or moved by any other part of their 
bodies such as hands, wrists, arms, or their clothing.  

 
Carry children so that they are facing you 

 
Eye contact is critical to healthy care giving and responsive communication.  
Cradle young infants or hold older children on your hip so that they are 
facing your body. Holding children facing outward with your arms across 
their chest can cause compression and discomfort for the child’s body so it’s 
not done here.  
 

ALWAYS hold or lift children NO HIGHER than your eye-level 
 

This is an important safety practice.  To prevent shaken baby syndrome or 
other injuries, children may not be jostled, tossed, thrown or held up over 
our eye level even during play.   
 
We know it’s hard to resist lifting a baby overhead during play. Families may 
choose to play this way at home, but here, it’s a liability for student learning 
and the school. 

 
Use touch positively 

 
Physical contact is done with the child’s permission/knowledge and is always 
gentle and respectful.  For example, tickling is usually not a form of play 
used at GE as it can cause physical discomfort or anxiety for some children.   
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Be with the children at their eye-level 
 
Bend down to communicate with them.  Sit with them on the floor. Make eye 
contact and appropriate facial expressions to help them learn about the 
world through language and feelings.  This reinforces their self-concept.   

 
Chair use is minimal.  If children are on the floor or the ground, so are 
caregivers. Caregivers must always be in close proximity to children. 

 
Tell children what they CAN do rather than what they can't do 

 
Our policy is to guide with positive messages ONLY. Children will learn what 
they can or cannot do through teacher support and their own trial and error. 

 
Example: If you see a child do something unsafe, such as climbing on top of a 
table to stand, tell them what they CAN do.  Say, “I’m going to help you come 
down and stand on the floor where you can be safe from falling.”  

 
Helping children understand what options they have will eliminate any reason 
to say "NO" or "DON'T".  Those words are negative and not part of positive 
communication.  Adding “Please” to a sentence that starts with “don’t” does 
not make the sentence positive. If fact, it usually has the opposite effect.  
 
Scenario: Sarah is stepping on the toys. The parent says, “Please don’t step 
on toys.” All Sarah hears is “step on toys” since children can have difficulty 
remembering all the parts of the direction. What will she likely do? Step on 
toys.  
 
Instead, the parent could say, “Sarah, let’s walk around the toys.” She now 
knows what TO do rather than what NOT to do. It’s much easier for Sarah 
to remember… “walk around the toys.” 

 
Example:“You can play with this toy by scooping sand with it” instead of 
“Please don’t chew on the toy.”   

 
The phrase “That’s not O.K.” is another negative message that just means 
“NO” and does not provide helpful instruction for children.   
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Curiosity and exploration are natural drives that are the power behind 
children's learning.  Caregivers design the environment to remove potential 
dangers and items that children can't use so that their natural learning 
potential is not hampered.  Items that are not available for children’s use 
should be out of sight and mind.  Have things that children CAN touch within 
reach instead of telling them to "Stop touching" things.   
 
Keep coats, hoodies, purses, backpacks and all personal belongings outside of 
the classroom so children aren’t tempted to get into them. There could be 
potentially harmful things in pockets/bags that may be appealing to them. 

 
Use positive redirection & proactive intervention 

 
Proactive skills require us to anticipate and alleviate conflicts before they 
start.  If a problem has already arisen, then guide the child into a better 
situation by helping them make reasonable choices. 

 
Example: Jeremy and Ashley are sitting near each other on the floor.  He 
looks upset because she won't let him touch the blocks that she is playing 
with.  Before Jeremy can retaliate, the caregiver must be proactive (act in 
advance of the problem) NOT reactive (respond only after a problem has 
occurred).   

 
You could say, "Jeremy, I see that Ashley is using those blocks and you’d like 
to play too.  Let's go together to find some for you to use."  

 
Allow children to practice solving problems safely 

 
Example: Billy and Michaela are looking at books nearby each other. He hits 
her with a book when she moves closer to him.  She moves away but he 
follows her and does it again.  Caregivers intervene to stop the physical harm 
immediately by placing themselves between the children, then, allow the 
children to express their thoughts/feelings.  Caregivers should validate both 
children and guide them through their conflict resolution.  Physical and 
emotional safety is paramount at all times.  
 
Children need opportunities to practice and experience successful conflict 
resolution on their own. They cannot benefit from caregivers solving all their 
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problems for them. The caregiver’s role is to support children’s own efforts 
and facilitate their learning experiences. 

 
Example: If a child removes his coat while playing outside, saying he’s hot - 
the caregiver will let him do so, even if the caregiver suspects he will soon 
be cold. If the child is truly cold, it won’t take long before they put their 
coat back on. They must have experiences to learn how it feels on their body 
when they are cold and to determine solutions. The caregiver monitors and 
only intervenes if a serious safety issue arises.    
 
On occasion, children will put on their clothes/shoes incorrectly. If they are 
comfortable, that’s their choice. Caregivers do not need to “fix” them unless 
the child desires some assistance. We can inadvertently take away their 
pride in accomplishments when we redo things that they have already 
attempted.  They will learn the “correct” way when their own development 
allows. 

 
Give guidance that is respectful, immediate, & appropriate 

 
Example: A child throws all the books onto the floor. Try to determine 
what’s happening for her. Are they looking for a specific book and 
frustrated because they can’t find it? Help the child sort out the cause of 
the behavior and give them clear, easy to follow guidance. Say, “Let’s put 
these books back into the rack so we can see them easier, then let’s look 
again together for your favorite book.   

 
Shaming, belittling, punishing, or comparing children to others are negative 
practices that are not used in the center.  

 
Describe the behavior, not the person 

 
Labeling children affects their self-concept AND how they view others.  Use 
statements that help children to focus on relationships and personal actions 
rather than who they are, what they look like, or another’s opinion of their 
value as a person.   
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Use phrases like: "Robert, I see some paint on your shirt. Would you like to 
change it or are you OK?” instead of “ You’re such a mess. You can’t paint any 
more right now. We’re going to have to change that dirty shirt.” 
 
Say, “Are you having a good time?” instead of “Are you being a good 
boy/girl?” Good boy/girl describes the person rather than behavior. It also 
implies that children’s worth is dependent on whether their behavior is 
“good”. Here, children are valued even if they ARE struggling with behavior. 

 
Avoid setting up situations where negative messages are used in the first 
place. For example, if you know Francisco is interested in pulling hair, wear a 
hair tie or keep interesting activities available so his hands will be busy. If 
you know Taylor is teething or feels angry, provide things for him to bite 
safely and avoid putting him in frustrating situations near other children. 
 
Even labels that people might consider as nice can harm children’s self-
worth.  Children do not benefit by being compared to or singled out from 
their classmates.  Statements like these are NOT used: “Sarah is so pretty 
in her pink dress”, or “Scott is the cutest baby here. He’s my favorite. ” 
“Colby is always so good.” “She is such a quiet child”.  These statements are 
temporary and external. They convey judgment about a person based on 
someone else’s opinion. This does not help a child accept themselves or their 
worth just for being who they are.  
 

Use respectful, descriptive language without judgment 
  
Use “I think you might be ready for a new diaper” instead of “You have a 
stinky diaper.” Or “Here’s a soft tissue to wipe your nose” instead of “Your 
nose is dirty. You need a tissue.”   Negative words like bad, dirty, naughty, 
nasty, etc… are replaced with neutral or respectful language. This is 
especially important when talking about children’s bodies.   
 

Keep guidance appropriate based on children’s needs & development 
 
An infant may just need to be moved away (only after telling them you’re 
going to do so in advance of the action) from another infant as a guidance 
tool to keep them from pulling away the other’s toys.  
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A preschooler may need the chance to talk about their feelings if they have 
tried to take a toy from someone and you have intervened to help them solve 
this dilemma. 

 
Allow children their own decision whether or not to apologize or speak  

 
Apologies: Empathy, or the lack of it, has its roots in early childhood but is 
not well developed until around age 8 or later.  Children in GE still have years 
to experience life before “apologizing” will be an ability that they can 
manage. Right now, it cannot make sense to their young, developing brains.   
Caregivers model how to care for others and express sympathy or regret.  
 
However, insisting that children apologize for actions that are expected for 
their stage of development can be confusing to them and promote increased 
frustration and rote responses.  
 
In the long run, other complications, such as learning to hide, lie, or 
manipulate can occur, as children get older. Children learn how to avoid 
“getting caught” to prevent receiving what may be seen as a punishment or 
consequence.  Children are powerless when behavior is forced upon them.  
No one likes to feel powerless. It can affect a child’s ability to develop 
healthy, contributing relationships with other people and their world.      
 
Scenario: Scott is 4 years old and who has been forced or told to say, 
“sorry” each time he hurts someone at home.  He now goes through the 
classroom hitting children randomly, saying “sorry” without pause or feeling. 
He does not connect his actions with the words.  His use of apologies has not 
eliminated the hitting behavior. It seems to make it worse since all he can 
understand is that if you hit, you say “sorry” and move on.  He cannot 
understand how to be safe with others without hitting in the first place.   
 
Instead, at GE, the teacher would simply remain in close proximity to 
prevent Scott from hitting his classmates. If he did manage to hit, the 
teacher can assist the child who has been hit to support their sense of 
safety, and also help Scott find a safer activity. The teacher will use 
descriptive language to help children know what activities they CAN do 
(which won’t include hitting, of course). 
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Apologies are clearly important, but only when and if one can deliver them 
freely and with a solid understanding.  Children cannot be held accountable 
until they are ABLE to understand what accountability means – again, think 
age “8+” not “4”. 
 
Asking children to talk/speak:  When the child feels safe and ready, they 
will freely converse without insistence.  Children can feel frightened or 
powerless when they are pressured into speaking.  Here, children are 
supported to speak IF they choose. Genuine conversation and a consistent 
relationship with the caregiver is usually all it takes to build trust and spark 
the child’s interest in communication.  
 
Scenario:  A parent arrives at the center. They tell their child to “Say hello 
to Mary!” The child looks uncomfortable and does not comply. The parent 
continues to tell the child to repeat the greeting until the child starts to act 
out.  This type of situation does not meet the parent or child’s desired 
outcome.   
 
Instead, the parent can offer “Hello Mary. Look, Paul, Mary is here today.” 
Mary offers a “hello” to the child. Usually the child will respond with a smile, 
even a greeting back if they are able. No pressure, just a subtle invitation to 
communicate can make all the difference for children’s cooperation. 
 
Children will learn how to treat others respectfully and typical social 
greetings/manners from watching the families, teachers, and students 
communicate.  This behavior is “caught” not “taught” by force/pressure. 

 
Offer children choices 

 
Making choices builds children’s critical thinking skills and confidence.  
 
Example: Shirley is tired and seems to be thirsty after some vigorous 
outdoor play.  The caregiver can support Shirley's self-care and body 
awareness by offering choices. "I wonder if you are feeling tired and 
thirsty?  A drink may help make you feel better.  Shirley, would you like 
juice or water?  You can choose a cup and pour some water to drink."  
Responding to these choices can help empower the child to communicate her 
physical needs and preferences.  
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Observe child behavior patterns  
 
Example: Alex bites someone every day for two weeks.  No strategies seem 
to be working.  Finally, the teacher observes a pattern that he bites within 
the last hour of his day at the center.  The teacher and family make a plan 
to keep him engaged in his favorite activities with his caregiver during that 
time.  This plan has a dramatic effect, reducing the number of biting events 
to one or two per month.  Soon, Alex moves out of this developmental stage 
and learns new coping skills. 

 
Caregivers are responsible to keep children safe and involved 

 
It’s the caregiver’s job to protect and guide the children, not the young 
child’s job to follow adult-imposed rules.  
 
Children can and will be successful in situations where they have developed 
competence. They need support as they take risks to try out their ideas and 
skills. Children must ONLY be placed into situations that they are 
developmentally ready to negotiate successfully.  
 
Center care offers a unique place in which children can learn about respect, 
social relationships, and living with others. The expectation that they can 
understand and follow complex rules consistently is unrealistic for their 
stage of development.  
 
Caregivers must always keep their eyes on children and their ears open to 
possible difficulty so they can help children as they master skills in group 
care environments. 

Instead of Time outs 
 

We encourage children to give themselves space from difficult situations by 
helping them to find ways to soothe themselves OR support them to get 
involved in more appropriate activities. The child’s preferences and 
emotional state are always considered.  Children need beneficial time for 
their minds and bodies to relax from stressful circumstances that affect 
their emotional balance.  
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It is our belief that research does not support the use of imposed “Time 
Outs” as they can easily become punitive and oppressive for children.  This 
practice does not fit with our philosophy of education and guidance. 

 
Instead of rewards and external incentives 

 
GE promotes children’s learning, self-management skills without judgment or 
pressure. Children are encouraged to build their internal (intrinsic) 
motivation and personal pride for their developmental accomplishments.  
The program uses relationships, observation, assessment, and individualized 
planning as the format for supporting children’s learning.   
 
Incentive or reward systems such as stickers, treats, behavior charts, or 
other external (extrinsic) incentives are never used.  Research does not 
support any lasting benefit from them. The seemingly positive gains go away 
as soon as the “goodie” does or is no longer important to the child.  

 
Example:  Sara is 3 years old and shows interest in learning to use the toilet 
independently. She has some days where she is successful telling her 
caregiver that she needs to use the toilet, and other days when she doesn’t 
seem to notice her body’s needs. When she is not successful, the caregiver 
simply comments that it’s time to get a new diaper without shaming her that 
she didn’t get to the toilet in time. On days when she does remember, the 
caregiver calmly uses a non-judgmental description.  “I notice you’ve used 
the toilet.”  “Let’s wash our hands together to clean off any germs.”  This 
helps the child remember the steps involved with toileting without blame, 
pressure, or praise. The child learns that using the toilet is an expected, 
normal stage of her growth and is a typical part of most people’s lives.  

 
Support children’s social behaviors and etiquette 

 
Every child develops social skills and manners at a different pace. Also, 
every family has different rules and expectations about what is important.  
 
At GE, we support children’s understanding of how to cooperate (get along 
with others), express appreciation (saying “thanks” or giving gifts), 
practicing informal rules such as mealtime courtesies (passing foods to each 
other, using only your own utensils) through the modeling of these behaviors 
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by the caregivers.  Children are experts at observing and learning from the 
actions of others.  Families will pass on their values to their children through 
their family interactions while GE will share commonly held behaviors that 
can include everyone fairly. 
 
Example: A teacher is sitting with a group of children at snack time. The 
teacher could say “Please pass the peaches to me, Monica.” If Monica is able 
and passes them, the teacher can reply “Thank you”. If Monica is busy eating 
and doesn’t respond, the teacher can invite another child to pass the 
peaches without complaining that Monica did not do so. The teacher’s lead 
and the responses of the other children are all that are necessary for 
Monica and the other children to see how social cooperation is attained.  
 
Again, forcing children by requiring “Please” or “Thank you’” can take away 
their self-motivation and can actually work against the goal – which is to 
instill a genuine desire to relate respectfully and courteously with others. 
 

Encouragement instead praise 
  
GE uses encouragement rather than praise.  What’s the difference? 
Encouragement supports children’s internal growth and development by 
helping them try new things, consider new information, build relationships, 
and trust in their own values, interests and thoughts.  

 
Praise comes from outside (external).  It bases self-worth and creativity on 
the opinion of another person, not the child. It can cause children to behave 
in certain ways ONLY to get desired attention from others. Children always 
require attention because they ARE children.  Here, loving attention is given 
at all times and regardless of children’s behavior. 
 
Encouragement uses concrete examples of things the child can see, feel, and 
know… where as “Good Job” and similar phrases are abstract without any 
meaningful way to promote the child’s understanding.  
 
Try “You’ve almost got it done!” or “I see you carrying your towel to the 
garbage. Thanks.”  These sentences encourage the child’s efforts and show 
appreciation and recognition but without needless, external praise.   
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Example: A child is painting a picture. The child invites the caregiver to look 
by saying, “See?”   You can respond with a smile. You can say, “I see.”  Wait 
to see what the child initiates on their own. Or, you can describe what you 
see objectively - “I see 3 colors on your paper.”  You could invite discussion 
with “I’d like to know more about what you’re doing?”  
  
Phrases such as “Good Job” or “Well done!” are subjective and do not allow a 
child to consider his/her OWN opinion. It is a closed statement of one’s 
perceived fact rather than an open-ended way to encourage children’s 
reasoning and development.  Here, these rote phrases are replaced with 
encouraging comments that help children grow their curiosity of the world.  
 
Perhaps a child isn’t happy with a creation and wants to make a new one? The 
caregiver won’t know this if they shut down the dialogue with praise or 
criticism of the child’s work. The child can feel frustrated or confused if all 
they ever hear is someone else’s opinion. At GE, it’s the child’s opinion that 
counts most. That’s how they’re motivated to learn and try to challenge 
themselves further. 

 
Program fit between partners 

 
Each of us has our own development, background, temperament, and goals. 
GE strives to strike a balance so that all persons can work and grow together 
cooperatively.  
 
If the program practices and curriculum are not comfortable for an enrolled 
participant, we understand you’re right to determine this and seek another 
placement that fits better with your goals and ideas.  
 
If this environment does not appear to be suitable for a family or student,  
GE will help to determine an individualized plan or other placement.   
 
We continuously strive to evaluate our program quality and welcome your 
input and recommendations. 
 

 
 
 
 
 

 


